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Y CTarTi D0CHiKYIOThCS ACTIEKTH TeHe3H KOMIETEeHTHICHO-OPIEHTOBAHOI iHIIOMOBHOI MiArOTOBKH Ve
HiB BH3 Vkpainu kinng 20 — nouarky 21 cronitra. [TpocTesyroTses AesKi TeHIEHLIT PO3BUTKY BITUM3HSE
JIHTBOJW/IAKTHKH B YMOBAX MOZICPHI3aLlll CHCTEMM OCBITH 1 3MillleHHs COLiaTbHO-eKOHOMIYHMX MpiopUTETIE
3a3HavaeThCs, WO NepCeKTUBH BUBYCHHS iCTOPIT iHIIOMOBHOT IHAAKTHKH TICHO TOB’SI3aHi 3 KOMITETEHTHI-
HO-LEHTPUYHOIO OCBITHBOT KOHLIEMIIIE€IO.

Knwwuoei cnosa: inuwomosna xomnemenmuicms, 2106aisHi KOMnemenyii, MoOepHi3ayis oceimu, memoon
HAGYAHHSL.

B crarbe ucenemyroTes acnekThl reHe3Hca KOMIIETEHTHOCTHO-OPUEHTUPOBAHHOM HHOS3BIYHOM TTOATOTOR S
yyammxcs BH3 Vkpantbl koHua 20 — Hauana 21 Beko. IIpoc/iexMBalOTCS HEKOTOPbIE TEHIEHIMN Pa3BHTs
OT€YECTBEHHOM JIMHIBOAMAAKTHKH B yCIOBUIX MOIEPHH3ALIMH CUCTEMBI 06Pa30BAHMS M CMELLCHHS COLIMA T
HO-3KOHOMMYECKHX MPUOPUTETOB. OTMEYAETCA, YTO MEPCIEKTUBBI M3yYEeHH HCTOPHU MHOS3BIYHOM THIaK T

KM TECHO CBSI3aHBI C KOMIIETEHTHOCTHO-LIEHTPUPOBAHHONW 00pa30BaTeIbHOM KOHLETIIUEH.
Knwuesuie cnosa: unossvrunas xomnemenmuocme, 2nobamstoie komMnemenyuu, MoOEPHUAYUS 0OPaZOE

HUs, Memoobl 00YUeHUs.

Lichman L.Yu. COMPETENCY-BASED FOREIGN LANGUAGE TRAINING OF STUDENTSIM
UKRAINE OF THE LATE 20th — THE EARLY 21st CENTURY

The article deals with the aspects of the genesis of Ukrainian higher school students’ competency-based
foreign language training in the late 20th — the early 21st century. There are observed some development trends
for the national language education in the age of the educational system modernization and shifts in the se
cio-economic priorities. The prospects for studying the history of foreign language education are noted to be
closely connected to the competency-centered educational concept.
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Formulation of the problem. Starting up
the intense reception and implementation of
a competency-based learning in the Ukrain-
ian foreign language education was simulta-
neous with the revolutionary modernization of
education, in particular, higher education. In
terms of legislation there was built a nation-
al educational strategy wherein the human
right to education became protected by law.
There was carried out a point-by-point higher
education reform in accordance with the re-
quirements for the development of the market
economy. Thus, the Decree of the President
of Ukraine from September 12, 1995 con-
tained a number of innovative regulations for
changing fundamentally the high school func-
tional model [12]. The draftsmen, as O. Dni-
prov notes, “considered it necessary to im-
prove the specialists’ target training system
within the government contract to meet the
state-fund priority sectors’ needs, according
to the activity-specific state programs, as well
as to meet the needs of the education by it-
self; to develop a mechanism for providing
the state guarantees of graduate employabil-

ity for state contract basis students; develog

and adopt the system of managerial, finan-
cial, scientific and methodological activities
concerning the selection, training and educa-
tion of young people” [2, p. 3].

Formulation of task. In Ukraine, the
higher education system rigorous transfor-
mation was launched along with the active

implementation of a competency-based ide-

ologeme into the European Higher Education
Area. The system was rooted in the Report
to UNESCO of the International Commission
on Education for the Twenty-first Century
“Learning: the Treasure Within”(1996) [18]
which contained four pillars of education
learning to know; learning to do; learning
to live together, learning to live with others
learning to be. Subsequently, through the
international scientific and expert commu-
nities’ joint efforts the global competencies
were significantly extended and supplement-
ed amid the main strategies: education quali-
ty enhancement, simplified access to lifelong
learning; the openness and interaction of the
world educational models.

Bunycrx LXXI. Tom 2. 201&




BKHM Y-
MU3HSHOT
PUTETIB.
TEHTHIC-

Memoou

FOTOBKH
a3BHUTUS
OLMaJIb-
HIaKTH-

pazoea-

NTSIN

v-based
1t trends

the so-
=d to be

caching

evelop

finan-
tivities
duca-

2, the
nsfor-
active
d ide-
cation
eport
ission
=ntury
- [18],
ation:
arning
thers;
n the
mmu-
ncies
ment-
guali-
elong
of the

.. 2016

ﬂﬁpﬁnm HayKOBUX IIpanb

The presentation of the base material. In
\Wr=ne, this approach was recorded either ex-
am=ssdy or by implication in a number of regula-
Suee. designating the higher education system
@elopment [1; 5; 6; 8; 9; 14; 15; 16].

¥ = as it should be that the measures on im-
arawing the European educational space made
@ ndirectly influence on the development of
“wr=an language education in Ukraine, which
@oooted the European integration social and
sconomic development strategy. The issues
@= widely and comprehensively present-
== n the papers of G. Karlovska, T. Lytnio-
w2 N. Osipchuk, O. Pometun, S. Nikolaeva,
 Shenderuk and others. However, some
sonts of the scientific analysis of foreign lan-
pu=ge training for students in the 90’s need
Surther classification and specification. In this
w=gard, there emerged a necessity of reeval-
w=tng some aspects of higher education lan-
2u=ge teaching methods.

In the early 1990’s, the teaching theory and
aractice paid great attention to coping with
“ne deficiencies in the Soviet teaching meth-

aas. such as the academic activity ideologiz-

ma. the prevalence of pedagogical aspects
swer the educational and learner-centered
anes, etc. That is why since Ukraine gained
mdependence its language education has
said much attention to the learner-centered
zpproach as one of the most effective and
~ross functional in building a teacher — student
oroductive communication. That approach
nsecame the basis of humanitarian policy in
s=aching foreign languages. It is noteworthy
shat according to the decree of 07.08.2002,
MNe. 405 of the Ministry of Education and Sci-
=nce of Ukraine, the higher education insti-
tutions were required to deliberately work at
enhancing the individual work with students
[17]. In general, the tendency to humanizing
the higher linguistic education was affirmed
n a number of laws and regulations of the
Ministry of Education and Science of Ukraine.
Thus, in particular, the “Information Order and
Instruction Packet of the Ministry of Education
and Science of Ukraine” (1996) pointed out
the necessary taking consistent and purpose-
ful measures on preparing students for inde-
pendent activities in the current higher school
cultural, social and economic realities. Such a
learner-centered approach was in the inten-
tions and the explicit wording of the ideology
of developing global competencies, the man-
ifestation of professional competence, i. e.,
it fitted the competence-based educational
paradigm. It is also specific that in the docu-
ment, the idea of developing students’ abili-
ties to self-activity was projecied on the high-
er education institutions activities, which were
given ample opportunities to independently

program the research and educational work,
on the one hand., but they were required to
bring the implemented activities in line with
the fundamental laws of Ukraine, the regula-
tions of educational standards, as well as le-
gal and regulatory documents of the Ministry
of Education and Science, on the other hand.

Analyzing the documentation goes to prove
that the efficiency of foreign language training
depended on the process of modernizing the
educational system in Ukraine, in its positive
and negative development, in large measure.
For example, the extensive increase in the
number of public and — somewhat later — pri-
vate higher education institutions not always
had a positive effect on building high level
skills in students. Many teachers of the state
universities had secondary job in the private
ones; it led to a decrease in the pedagogical
potential, both for language education and the
whole system of higher education. In gener-
al, according to the opinion of G. Kasyanov,
at the turn of the century the increased num-
ber of universities and thus, students “came
with the reduced quality of educational ser-
vices, the powerful commercialization of high-
er education, the augmentation of “diploma
disease” symptoms: the consumer’s com-
mitment to gaining a diploma to begin with”
[4, p. 34].

This context should be enlarged, as many
innovations, promoted by the Ministry of Ed-
ucation and Science of Ukraine, turned out to
be polemical, as practice showed. For exam-
ple, one of the most controversial moments
in the advanced foreign language training
of higher school students was a seemingly
justified and consistent decision concerning
the introduction of so-called double spe-
cialties, as the future experts in, for exam-
ple, geography, biology, Ukrainian or Russian
language, could receive a foreign-language
education [3]. There appeared such speci-
alities, as “History and Foreign Language”,
“Foreign Language and Biology”, “Geography
and Foreign Language”, “Russian’ Language,
Literature and Foreign Language”, “Ukrain-
ian Language, Literature and Foreign Lan-
guage”. In addition, due to the fact that the
Constitution of Ukraine (June 28, 1996) [6]
assigned the rights of national minorities to
use their native language as the language of
tuition, it was introduced studying the moth-
er-tongue in parallel with the profession-ori-
ented learning of Ukrainian and Russian. The
tendency has proved to be promising. Among
other things, nowadays some universities per-
form successful students’ bilingual training in
Ukrainian and Polish, Russian and Bulgarian.
At the same time, it requires further efforts
both in managing the academic activity and
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engaging skilled teaching staff, for exampie
from Bulgaria or Poland.

On the one hand, this approach is guite
natural, especially for the purposes of satis-
fying the general humanitarian requirements
and the values of the individual, as well as
taking into account the specificity of the major
specialty extending knowledge in the foreign
language definitions. But, on the other hand.
the quality of foreign language competence
obtained by the students of non-core facul-
ties has been doubtful: whether it is valid for
a student specialized in biology, geography
or physics to make a special study of linguis-
tics as well. In addition, the experience of
cross-training has shown that the human ca-
pacity should be built up. It is significant that
the “Information Order and Instruction Packet
of the Ministry of Education and Science of
Ukraine” made a point that in 1995 there was
observed a foreign language teachers short-
age, especially in the rural areas, which was
confirmed by, in particular, the low employ-
er-sponsored enrollment of rural young peo-
ple at the higher educational establishments
[7, p. 15]. In such a retrospect, the current
practice of promoting dual degrees, when a
foreign language education plays an “accom-
panying” part, should be critically rethought.

Over the period the communicative ap-
proach was established as dominant method-
ological and didactic guidelines for building
foreign language competence in students; it
caused the complete reframing of the exist-
ing training modules and content area: “No
earlier than in the 1990’s of the 20th century
the content of the subject “Foreign language”
was given three compulsory integrated com-
ponents: communication skills, which com-
bined speaking, reading, writing, listening; lin-
guistic knowledge and skills, which included
phonetics and pronunciation skills, lexical and
grammatical skills; as well as linguistic and
geographic knowledge” [11, p. 14].

Searching for an optimal educational mod-
el, adapted to the specificity of student audi-
ence, significantly diversified the theory and
practice of language training methods. Argu-
ably, at that particular time there happened a
paradigm shift in the language education as
for building foreign linguistic competence. It
goes without saying, the tendency to iden-
tify the most productive learning technolo-
gies, testing different methods of teaching
and learning languages has discovered many
ambiguous, contradictory aspects, such as
the eclectic use of teaching methods, or the
marked prevalence of one methodological
model over others. However, these short-
comings in the development of the Ukrainian
language education have been quite natural

20anst the background of its scientific, theo-
refical and technological flourishing. '

n fact. the last decade of the 20th centu-
ry manifested the stepped-up introduction of
new methodological developments and crea-
we rewision of the time-tested ones. To illus-
frate the situation there should be present-
ed some, the most sought-after, methods
for students’ foreign languages training: in-
lensive learning experience, initiated by
G. Kitaygorodskaya, suggestopedia, a teach-
ing method developed by G. Lozanov, which
is used mostly to learn foreign languages
the methods of monologue and dialogue ac-
tivation of vocabulary reception and retention
mechanisms, listening, including audio-lingua
(Ch. Fries, R Lado) and audiovisual (P. Gube-
rina, etc.) methods, the conscious-practica
method (B. Belyaev), the emotional-seman-
tic method (l. Schechter), the method of ac-
tivating the reserve capacity of the individua
and the collective, suggest-cybernetic methoa
(B. Petrusinsky) and others. In general, at that
stage, pride of place went to the role playing
communicative and developmental teaching
method, situational cognitive method and inte-
grative techniques; to select them was deter-
mined by higher school students’ aims, goals
values and needs.

Such educational space reversed the mod-
el of “teacher — student” relationship: having
moved away from the Soviet methodical tradi-
tion a teacher acquired the function of a mod-
erator in students’ foreign language training
focusing on the individual-oriented work.

The national scientists consider the imple-
mentation of the teaching and learning ac-
tivities in the end of 20th - the beginning of
21st century to be conducted by using the
integrated educational technologies, which
included: 1) methods and instructional tech-
niques; 2) diverse learning tools; 3) the vari-
ous organizational and pedagogical forms of
academic activities [10]. For example, at the
turn of 20th — 21st centuries applying such
information technological tools and organi-
zational forms of teaching, as online lessons
electronic learning materials, distance learn-
ing and so forth, was widely accepted. At the
same time, using the information technologies
or newish teaching methods was not neces-
sarily to improve students’ foreign linguistic
competence. On the one hand, teachers ana
students mastered the alternative forms anc
technologies of teaching and learning for-
eign languages, but on the other hand, the
scientific and methodological resource of the
offered methods hardly ever met the require-
ments of foreign language proficiency in the
higher educational establishments, did not ##
into the teaching traditions.
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The remarkable thing is that providing
wsacrers and students with educational ma-
weas was somewhat eclectic at the end of
e past — the beginning of this century. Re-
Jemshing the higher educational institutions
Wrary stock mainly depended on the avail-
@ue Snancing of one or another institution,
Sur e library collection mainly consisted of
Jewt-books gathered at varying times. Natu-
sy the text-books were markedly different
2= follows from their objective, theoretical
ane methodological content. Among the most
popwiar English text-books there should be
saled the ones edited by V. Arakin, N. Bonk,
. Eckersley, Yu. Krutikova, V. Kaushanskaya,
W ®obrina, |. Galperin, V. Vasilyev and others.
The text-books focused on teaching listening,
mE=aging, writing, interpretation, etc.

The analysis of the educational materi-
#= =s well as the publications in periodicals
smows that in the 90’s of the last century — the
sary 21st century there were made attempts
% build a national model of foreign language
r=ning. However, due to the limited educa-
%on resource, the imperfection of the mate-
=@ base (for example, in most cases, it was
#e lack of computerized classrooms), the
wna-term transition to a competence-based
=sucational methodology, as well as the oth-
=r compelling reasons, the Ukrainian teach-
#rs fziled in building the national model.

Nevertheless, it should be recognized
Wzt the experience gleaned from the stud-
e= in the 90’s of the 20th century has
srought positive results. Indeed, due to
e intensive testing of various forms and
methods of teaching foreign languages it
==s been able to obtain consensus on the
mplementation of a competence-based
zpproach. It is worth noting that, in our
w=w, the content of the competence-based
foreign language education is synergetic,
secause it includes all of the most produc-
twe and potentially sought-after technolo-
2'es; building the foreign linguistic compe-
sence in Ukrainian higher school students
refers to the varied use of optimal educa-
son tools. For example, in the opinion of
Y. Parkhomets, among the other things,
competence-based learning contains
*__cognitively oriented technologies: di-
alogue methods of teaching, discussion
workshops, problem-based learning, a
cognitive-based method, cognitive maps
nstrumental logic training...” [13, p. 198].

Conclusions. To make building students’ for-
=ign linguistic competence promising in Ukraine
one should structure a competence-centered
ferminological system and emphasize the sig-
nificant components of teaching. which corre-
spond to the educational paradigm.
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Ha ocmucneHHd ocobucCTICHUX LjHHOCTEN i
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HaykoBe nepeoCMUCTIES:
icTopu4HUX noain i daxTis, 3000yTKiB i not
NOK € BaX/IMBUM YUHHUKOM Y cbopMyBaHHi
u'\OHaano-nanioquoro BMUXOBaAHHSA B
pax CbOrofeHHs.

Ananis OCTaHHIX pocnipKeHb i nyons
Win. AHaniayoiv OCTaHHi ichopMau.h?\Hi M
pena 3 npobnemu, cnig, Haronocut Ha

YHin KinbKOCTI icTOpU4HNX pO3BIAOK 13 M
06’ EKTUBHOIO BUCBITNEHHS HaLioHaNBbHUX & :
12 NaTpioTVHHOrO BUXOBAHHSA Mo4aTKy XX &

30KpemMa, 3aC/yroBytoTb Ha yBary HayKos!
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